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RATIONALE 

At Brentnall Community Primary School we believe in the concept of lifelong learning and in the idea that 
both adults and children learn new things every day. We maintain that learning should be a rewarding and 
enjoyable experience for everyone: it should be fun. Through our teaching we equip children with the skills, 
knowledge and understanding necessary to be able to make informed choices about the important things 
in their lives. We believe that appropriate teaching and learning experiences help children to lead happy 
and rewarding lives. 

AIMS AND OBJECTIVES 

At our school we endeavor to provide a rich and varied learning environment that allows all children to 
develop their skills and abilities to their full potential. 

Through our teaching we aim to: 

• Enable children to become confident, resourceful, enquiring and independent learners and to 
develop a sense of decency, self-reliance and responsibility 

• Foster children’s self-esteem and help them to build positive relationships with other people 
• Develop children’s self-respect, encourage them to understand the ideas, attitudes and values of 

others, and teach them to respect other people’s feelings 
• Show respect for a diverse range of faiths and cultures and, in so doing, to promote positive 

attitudes towards other people 
• Enable children to understand their school community and help them feel valued as part of it 

We offer opportunities for children to learn in different ways. These include: 

• Investigation and problem solving 
• Research and discovery 
• Group learning 
• Paired learning 
• Independent learning 
• Whole class learning 
• Asking and answering questions 
• Use of computer technology and digital media 
• Fieldwork and visits to places of educational interest 
• Creative, enrichment activities 
• Watching visual recordings and responding to music materials 
• Debates, role-plays and oral presentations 
• Designing and making things 
• Participation in athletic or physical activity 

We encourage children to take responsibility for their own learning and to reflect on their learning. 

THE ROLE OF THE LEADER FOR TEACHING AND LEARNING 

The role of the Leader for Teaching and Learning is to provide professional leadership in all 
aspects of teaching and learning. 

Key Purpose 

Accelerate progress and raise standards through securing high quality teaching and learning, a 
rich curriculum and effective use of resources. 

 



Elements of the role 

• Knowing how well children make progress and what the standards are 
• Ensuring that teaching across the curriculum is strong and promotes good learning 
• Evaluating all aspects of teaching and learning and to define next steps for development 
• Action planning for future development and evaluating whether actions have a 

demonstrable impact 
• Ensuring that appropriate resources are in place to deliver a rich and challenging 

curriculum 
• Having oversight of curriculum coverage and ensuring the curriculum meets national 

requirements 
• Providing guidance and support to colleagues 
• Leading professional development 
• Overseeing the effectiveness of assessment 
• Promoting and modeling effective practice and taking a proactive and inspirational 

stance with staff and pupils 
• Monitoring the effectiveness of teaching and the impact on learning and progress 
• Making best use of financial and human resources to impact on progress 

THE ROLE OF GOVERNORS 

Our governors determine, support, monitor and review the school’s approach to teaching and 
learning. In particular, they; 

• Support the use of appropriate teaching strategies by allocating resources effectively 
• Ensure that the school buildings and premises are used optimally to support teaching and 

learning 
• Check teaching methods in the light of health and safety regulations 
• Ensure that staff development and performance management policies promote good 

quality teaching 
• Monitor the effectiveness of the school’s teaching and learning approaches through the 

school’s self-review processes. These include reports from subject leaders, the Head 
Teacher’s Report to governors as well as a review of the in-service training sessions 
attended by staff  

THE ROLE OF PARENTS 

We believe that parents have a fundamental role to play in helping children to learn. We do all 
we can to inform parents about what and how their children are learning by: 

• Holding parents and transition information meetings to explain our school’s organisational 
processes in addition to strategies for English, Maths and Health Education 

• Sending information to parents, at the start of each term, which outlines the themes that 
the children will be studying during the term at school 

• Sending parents regular reports in which we explain the progress made by each child and 
indicate how the child can improve further 

• Explaining to parents how they can support their children with homework and suggesting, 
for example, regular shared reading with very young children and support for older children 
with their projects and investigative learning 



We believe that parents have the responsibility to support their children and the school in 
implementing school policies. We therefore expect and encourage parents to: 

• Ensure that their child has the best attendance record possible 
• Ensure that their child is equipped for school with the correct uniform and PE kit 
• Do their best to keep their child healthy and fit to attend school 
• Inform school if there are matters outside of school that are likely to affect a child’s 

performance or behaviour 
• Promote a positive attitude towards school and learning in general 
• Fulfill the requirements set out in the home-school agreement 

THE ROLE OF TEACHERS AND OTHER ADULTS 

When we are teaching we focus on motivating all the children and building on their skills, 
knowledge and understanding of the curriculum so that they reach the highest level of personal 
achievement. We use the school curriculum plan to guide our teaching. This sets out the aims, 
objectives and values of the school and details what is to be taught to each year group. 

Teachers make ongoing assessments of each child's progress, and they use this information when 
planning their lessons. This enables them to take into account the abilities of all their children and 
set appropriate learning challenges. We strive to meet the needs of all our children, and to ensure 
that we meet all statutory requirements related to matters of inclusion. 

We set academic and personal targets for the children in each year, and we share these targets 
with children and their parents. We review the progress of each child at the end of regular 
assessment cycles and set revised targets. 

Formative assessment is at the heart of our learning culture to raise achievement and prepare 
children to be lifelong learners. It describes the process whereby children become confident, 
independent and resilient learners who love learning and are completely engaged in the learning 
process. The fundamental aspects of formative assessment are as follows: 

• A learning culture where children and teachers have a growth mindset, self-belief, meta-
cognitive skills and the belief that all can succeed 

• Involving children at the planning stage to enhance motivation and ownership 
• Talk partners and a ‘no hands up’ culture, where children are resources for one another 

and all can be included in class discussion 
• Mixed ability learning with differentiated choices so that self-esteem is intact and 

expectations are high 
• Clear learning objectives, shared with children, not necessarily at the beginning of a lesson, 

but sometimes after their interest has been captured 
• Co-constructed steps to success 
• Effective questioning 
• A continual quest to find out how far children are understanding their learning so that 

individual and class feedback and the direction of the lesson can be adjusted 
appropriately 

• Examples of excellence, including modeling by the teacher, shared, to guide and inspire 
children 

• Feedback from peers and the teacher which focuses on successes, where the excellence 
is and where improvements are needed 

• Cooperative peer feedback in which examples of improvement are modeled via mid-



lesson learning stops, so that feedback and improvement-making is immediate and part of 
a lesson 

• Effective ends to lessons where learning is summarized and reflected upon 

These premises are based on the research of Shirley Clarke and set out in detail in her publication 
Outstanding Formative Assessment: Culture and Practice. 

Each of our teachers makes a special effort to establish good working relationships with all the 
children in the class. We recognise that our children are all individuals with different needs: we 
teat them fairly, with kindness and respect, and give them equal opportunity to take part in class 
activities.  

All our teachers follow the school policy with regard to discipline and classroom management. 
We set and agree with children the class code of conduct, and we expect all children to comply 
with the Always Rules that we jointly devise to promote the best learning opportunities for all. We 
praise children for their efforts and thereby help to build positive attitudes towards school and 
learning in general.  

We ensure that all tasks and activities that the children perform are safe. When we plan to take 
children out of school, we follow a strict set of procedures to ensure safety; the venue is visited, risk 
assessments are completed, and various permissions are obtained. We inform parents, and obtain 
their permission, before the visit takes place. 

We deploy teaching assistants and other adult helpers as effectively as possible. Sometimes they 
work with individual children, and sometimes they work with small groups.  

Our classrooms are attractive learning environments. We change displays at least once a term, so 
that the classroom reflects the themes studied by the children. We ensure that all children have 
the opportunity to display their best work at some time during the year. All classrooms have a 
range of dictionaries and fiction and non-fiction books as well as a dedicated reading area. We 
also use displays as learning prompts for the children. We believe that a stimulating environment 
sets the climate for learning, and that a well-organised classroom promotes independent use of 
resources, which results in high-quality learning by the children. 

All our teachers reflect on their strengths and weaknesses, and plan their professional 
development accordingly. We do all we can to support our teachers in developing their skills, so 
that they can continually improve their practice. 

We conduct all our teaching in an atmosphere of trust and respect for all. 

MONITORING AND REVIEW 

We are aware of the need to monitor the school’s Teaching and Learning Policy, and to review it 
regularly, so that we can take account of new initiatives and research, changes in the curriculum, 
developments in technology or changes to the physical environment of the school. 

This policy will be reviewed in two years, or earlier if necessary. 

 

 

 



APPENDIX 1 
 

Our Agreement on the Use of Additional Adults 
 

ADDITIONAL ADULTS CAN EXPECT THE SENIOR LEADERSHIP TEAM TO: 
 

• Ensure each additional adult is deployed in a role that reflects their skills and aptitudes  
• Define, clearly and properly, the tasks and duties each additional adult can expect to be 

asked to perform in their role, and specify their contribution to teaching and learning at 
Brentnall 

• Provide timely and appropriate training and preparation to ensure additional adults are 
confident and ready to undertake the tasks they are given 

• Avoid deploying additional adults in roles for which they are not specifically trained or that are 
more appropriately undertaken by a qualified teacher (some very exceptional circumstances 
may apply) 

• Recognise and celebrate additional adults’ contribution to teaching and learning, and treat 
them as professionals in their own right 

• Provide induction and professional development opportunities, supervision and performance 
reviews commensurate with maintaining their professional identity 

• Ensure teaching staff are aware of their role and responsibility for ensuring additional adults are 
deployed appropriately and are properly prepared for the tasks they give them 

• Train and support teachers to ensure they have the skills and knowledge to deploy additional 
adults appropriately and consistently 

 

ADDITIONAL ADULTS CAN EXPECT TEACHERS TO: 

 
• Be aware of the school’s expectations of how to deploy and prepare additional adults, and 

ensure their contribution to teaching and learning is consistent with our whole school aims 
• Know the respective roles and skills of the additional adults they work with most frequently and 

deploy them appropriately 
• Communicate adequate information and instructions about lessons ahead of time, and clearly 

specify additional adults’ role in, and contribution, to each lesson 
• Provide opportunities for additional adults to feed back after lessons and provide clear 

guidance on what information should be fed back 
• Respond in a positive and timely fashion to requests from additional adults for information about 

lessons, pupils, curriculum content, instructional techniques, or any other information essential to 
ensuring their effective deployment in lessons and contribution to learning 

• Discharge responsibilities to additional adults that, as the lead professional in the classroom, 
belong to them 

• Recognise and reinforce additional adults’ professional identity and their status within the 
school 

• Contribute to induction and training, supervision and performance reviews for additional adults 
• Request training and guidance in order to ensure they have the skills and knowledge to meet 

their professional duties and responsibilities as a teacher, in relation to deploying additional 
adults appropriately 

 
 

 



THE SENIOR LEADERSHIP TEAM AND TEACHERS EXPECT ADDITIONAL ADULTS TO: 

 
• Act in a manner that upholds the professional identity of additional adults at Brentnall 
• Participate in the school’s induction programme  and performance review process 
• Make the most of training and professional development opportunities to develop their 

knowledge and skills 
• Prompt teachers for pre-lesson information and to ask for clarification where required  
• Perform and interact with pupils in ways that are consistent with what the school expects from 

additional adults in terms of their contribution to teaching and learning 
• Contribute to lesson planning and feedback at teachers’ request 

 

ROLE OF THE ADDITIONAL ADULT 

The role of the additional adult, in and beyond the classroom, may include: 

• Interventions 
• EAL Support 
• Pre-teaching lesson skills 
• Preparation of homework 
• Monitoring home reading books 
• Record keeping 
• PPA Cover 
• First Aid 
• Lunch time supervision 
• Break time supervision 
• Breakfast Club, After School Club and extra-curricular clubs 
• Preparation of resources 
• Marking 

Some examples of how additional adults can maximize impact to improve attainment and 
progress: 

• Awareness of end of year expectations 
• Awareness of individual children’s needs 
• Small group teaching in the classroom 
• Team teaching 
• Interventions 
• Observations and assessments 

 


